
RUSH HENRIETTA APPR POST-OBSERVATION REFLECTION FORM 

 

Teacher: __________________________________     Grade Level/Subject: _________________________ 

Building: __________________________________     Date: _____________________ 

 

1. As you reflect on the lesson, were students cognitively engaged in the work? How do you know? 

 

 

 

 

2. Did the students attain the lesson objectives? What is the evidence of their learning? 

 

 

 

 

3. How did the instructional strategies you chose support student learning? How do you know? 

 

 

 

 

4. How have you promoted a culture for learning in your classroom? 

 

 

 

 

5. Did you make adjustments to your plan as you taught the lesson? What, how, and why? 

 

 

 

 

6. If you were to teach this lesson again, what might you do (if anything) differently? 

 

 

 

 

7. Any other thoughts you would like to share about this lesson? 

 

APPENDIX I 


	Teacher: 
	Grade LevelSubject: 8th/Reading
	Building: 
	Date: 
	Clear Form: 
	As you reflect: Students were cognitively engaged in the work. They were invested in the stations. In Guided Reading students were asking questions, writing responses to questions posed, and seemed to have a true interest in the topics. In word study, students were active participants in their learning, as demonstrated in their Word Work Journals.  During Raz-Kids, students were able to self-select a text and begin reading/listening, as shown in weekly teacher report.
	Did the students: Students are in the process of attaining the overall lesson objectives for Guided Reading. The short-term objective in Guided Reading was to activate and build upon students' background knowledge of the text they are beginning to read. Each group of students was able to make connections to the topic. They were able to sort the information they knew about the topic and make connections with what they knew to what they will be learning in their text. 
The word study objectives were met. The evidence of their learning is shown in their Word Work Journals and how they applied the spelling rule they have been learning to their work. I also debriefed with my teacher assistant to confirm the evidence.  In Raz-Kids, students are in the process of meeting their objective but were not able to take the comprehension quiz in the time provided. The evidence of their learning is based on student feedback and my teacher report data that is sent via Raz-Kids. 
	How did the: The instructional strategies that I mindfully choose to structure student learning supports our Tier III readers. Each Guided Reading group needed their background knowledge activated before reading their text. In each lesson, I purposely chose strategies designed to meet individual learning styles within each group that included: hands-on, visual, graphic organizers, and questioning techniques. I also applied hands-on learning to word study as well.  The overall structure of the class has developed through my ongoing plan, act, reflect processing of student goals and areas to improve upon as I've looped with this cohort.  
	How have you: I have promoted a culture for learning in my classroom by providing students with prescriptive goals for their learning. Students know where they currently are performing and what the standard is that they have to achieve. I also provide learning stations where students can engage in hands-on learning, independent practice, and teacher guided instruction where application of the skills are supported throughout the learning process. At all times, students are engaging in work that is "just right" for them in order to meet their individual instructional needs. Students are provided with movement in the classroom as they shift from one station to the next as well. 
	Did you make: My adjustments happened in Guided Reading. In A.S. and N.D's I did not get to the Anticipation Reaction Guide. We spent more time on the strategy of List-Group-Label than I planned. I decided to stay with List-Group-Label longer because N.D. had a lot of information to share and the conversation helped A.S. with her background knowledge as well.  I wanted to keep the enthusiasm going and I was able to have them state in their own words why it is important to activate background knowledge before reading. They can both clearly state that by activating their background knowledge it will help to make the reading easier.  I also adjusted my Guided Reading lesson with T.T., T.A., L.M., and S.H's group. I was planning to have them predict how the setting of Antarctica leads to the shipwreck of Endurance right after the word splash. However, I found that they have limited knowledge on Antarctica so I moved up my video clip to provide them a visual of the continent. Then we discussed what we saw and we made predictions. They were able to make valid predictions with this switch in the lesson and therefore be more successful. 
	If you were: Through my reflection with the class, I found that students need more time on Raz-Kids in order to read, quiz, and make self-corrections as needed. The students were able to communicate that 15 minutes is too short to be able to complete the objective and with more time they felt they would be more successful. When I use Raz-Kids with the students again I will add five minutes and run two 20 minutes stations to provide a longer time for their reflection to be honored. I will then have the students reflect and use the teacher reports to see if this added time is appropriate. It was encouraging to have a student ask to use Raz-Kids at home as well in school. 
	Any other thoughts: Overall, I feel that the lessons and stations as a whole went well.  It was great to see students making predictions, talking to each other, and thinking about the impact the events in history have had on people.  During stations, the students were able to make transitions from one station to the next well, which is something that we have been working on since the beginning of the year.  Also, I have seen a growth in their self-directed (ownership of) learning in our class.  THEY are making the connections with targets set and why they are engaged in the work they are accomplishing.


