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one teacher, after all, and there are lots of students. What is to
prevent them from “ganging up” on the teacher and simply
refusing to cooperate? It is the loss of control—or the failure to
ever establish control—that causes novice educators the great-
est anxiety.

Their concern is well founded; a smoothly functioning
classroom is a prerequisite to good instruction. The best
instructional techniques are worthless in a chaotic environment.
Therefore, teachers find that they must develop procedures for
the smooth operation of the classroom and the efficient use of
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DOMAIN 2: THE CLASSROOM ENVIRONMENT
Component 2b: Establishing a Culture for Learning

Elements: Importance of the content • Expectations for learning and achievement • Student pride in work

ELEMENT

L E V E L O F P E R F O R M A N C E

UNSATISFACTORY BASIC PROFICIENT DISTINGUISHED

Importance of 
the content

Teacher or students convey a
negative attitude toward the
content, suggesting that it is
not important or has been
mandated by others.

Teacher communicates impor-
tance of the work but with
little conviction and only mini-
mal apparent buy-in by the
students.

Teacher conveys genuine
enthusiasm for the content,
and students demonstrate
consistent commitment to 
its value.

Students demonstrate through
their active participation,
curiosity, and taking initiative
that they value the importance
of the content.

Expectations for
learning and
achievement

Instructional outcomes, activi-
ties and assignments, and class-
room interactions convey low
expectations for at least some
students.

Instructional outcomes, activities
and assignments, and classroom
interactions convey only modest
expectations for student learn-
ing and achievement.

Instructional outcomes, activi-
ties and assignments, and class-
room interactions convey high
expectations for most
students.

Instructional outcomes, activities
and assignments, and classroom
interactions convey high expec-
tations for all students. Students
appear to have internalized these
expectations.

Student pride 
in work

Students demonstrate little or
no pride in their work. They
seem to be motivated by the
desire to complete a task
rather than to do high-quality
work.

Students minimally accept the
responsibility to do good work
but invest little of their energy
into its quality.

Students accept the teacher’s
insistence on work of high
quality and demonstrate pride
in that work.

Students demonstrate attention
to detail and take obvious pride
in their work, initiating improve-
ments in it by, for example, revis-
ing drafts on their own or
helping peers.
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Sticky Note
Importance of Content:  The teacher supports the creation of a cognitively vibrant culture where students do more than "go through the motions."  Rather, there is an urgency to attain understanding, to be able to explain, and to "get it."  (p. 67)

proutyj
Sticky Note
Expectations:  Students have internalized high expectations to the point that they are willing to take risks, advance ideas, and work hard.  Students are assured that their teachers believe that they can achieve the high expectations set. (p. 67)
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Sticky Note
Pride in Work:  Students are motivated to produce high quality work and take a lot of responsibility for monitoring their progress and improving their products and understandings.  This will include peer review and work together.  (p. 67/68)


