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5 4 E N H A N C I N G  P R O F E S S I O N A L  P R A C T I C E :  A  F R A M E W O R K  F O R  T E A C H I N G

DOMAIN 1: PLANNING AND PREPARATION
Component 1c: Setting Instructional Outcomes

Elements: Value, sequence, and alignment • Clarity • Balance • Suitability for diverse learners 

ELEMENT

L E V E L O F P E R F O R M A N C E

UNSATISFACTORY BASIC PROFICIENT DISTINGUISHED

Value, sequence,
and alignment

Outcomes represent low
expectations for students and
lack of rigor. They do not
reflect important learning in
the discipline or a connection
to a sequence of learning.

Outcomes represent moder-
ately high expectations and
rigor. Some reflect important
learning in the discipline and
at least some connection to a
sequence of learning.

Most outcomes represent
high expectations and rigor
and important learning in the
discipline. They are connected
to a sequence of learning.

All outcomes represent high
expectations and rigor and
important learning in the dis-
cipline. They are connected to
a sequence of learning both in
the discipline and in related
disciplines.

Clarity Outcomes are either not
clear or are stated as activi-
ties, not as student learning.
Outcomes do not permit
viable methods of assessment.

Outcomes are only moderately
clear or consist of a combina-
tion of outcomes and activities.
Some outcomes do not permit
viable methods of assessment.

All the instructional outcomes
are clear, written in the form
of student learning. Most
suggest viable methods of
assessment.

All the outcomes are clear,
written in the form of student
learning, and permit viable
methods of assessment.

Balance Outcomes reflect only one
type of learning and only one
discipline or strand.

Outcomes reflect several
types of learning, but teacher
has made no attempt at coor-
dination or integration.

Outcomes reflect several
different types of learning
and opportunities for
coordination.

Where appropriate, outcomes
reflect several different types
of learning and opportunities
for both coordination and
integration.

Suitability for diverse
learners

Outcomes are not suitable
for the class or are not based
on any assessment of student
needs.

Most of the outcomes are
suitable for most of the stu-
dents in the class based on
global assessments of student
learning.

Most of the outcomes are
suitable for all students in the
class and are based on evi-
dence of student proficiency.
However, the needs of some
individual students may not be
accommodated.

Outcomes are based on a
comprehensive assessment of
student learning and take into
account the varying needs of
individual students or groups.
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proutyj
Sticky Note
Clarity:  Clear outcomes are focused more on what students should learn and understand, rather than on the learning activities, which may be varied or differentiated.  Students themselves are clear about the learning goals, and how they will be assessed.  (p. 51)

proutyj
Sticky Note
Value...  All learning outcomes are worthwhile, high-level, aligned to maps and differentiated to be rigorous for all students.  The connections of learning outcomes to prior or future learning are clear to students, and where appropriate, are also connected to learning goals in other curriculum areas. (p. 51)

proutyj
Sticky Note
Balance:  Teacher designs learning outcomes that balance knowledge and skill development, conceptual understanding, thinking skills, and communication and collaboration. "Coordination" refers to sensible  sequencing of learning goals."Integration" means cross unit or cross curricular linking of learning goals. (p. 52)

proutyj
Sticky Note
Suitability...  Formative and summative assessment data is used to develop tiered learning activities and goals.  All students are supported in achieving the basic standards and as appropriate, beyond.(p. 52)


